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Leadership in Education 
 

  Country Background Report Malta 
 
 
 

1. Background – everyday reality in 
Malta in 2009 
 

 
 
 

In line with a holistic view of education much 
discussion has been going on throughout the 
years in order to set up an educational system 
which raises standards, respects diversity, 
provides the country with the required manpower 
and expertise as well as empowers students to be 
able to move on from one field of study to 
another. This could only be achieved through 
spontaneity and freshness which needed to be 
the hallmark of all quality education. In line with 
this philosophy The National Minimum 
Curriculum (1999) provided an educational vision 
for all schools in Malta and Gozo and tried to set 
the scene for effective teaching and learning. 
 
Discussions and ideas continued to flow and last 
year the bold and important decision to network 
state primary and secondary schools into Colleges 
came to fruition on 1st February 2008. Ten 
Colleges were set up each hosting a network of 
schools comprising a selection of Primary and 
Secondary schools coming from a geographically 
chosen area. Each College is headed by a College 
Principal – of whom I am one – with the sole aim 
of raising the standards necessary and together 
with the said schools, introduce innovative 
notions of school leadership. 
 
The system is intended to move away from the 
isolation of schools and a competitive frame of 
mind to more sharing of ideas, good practice and 
a joint effort to look at education as pertaining to 
all. In line with this train of thought on 18th 
November 2008, the Hon. Minister of Education, 
Culture, Youth and Sport launched an ambitious 
plan to move away from the 11+ exam and reform 
the transition from primary to secondary 
schooling in Malta. An extensive and intensive 
consultative period was taken on to inform and 
get feedback in a bid to win all – parents, teachers, 
institutions and the general public through 
ownership of the proposed reform. The proposal 
found good ground because the Church in Malta 
also embraced the move and pledged to abolish 
the Common Entrance Examination – a Church 
run examination for entrance into Church 
Secondary schools. The full extent of the reform 
will take place in 2011. 

 
This is a reform looked at as a socially friendly 
reform which takes into consideration the need 
for quality education for all, respects diversity and 
inclusion. It proposes mixed ability classes as 
opposed to streaming. The purpose of 
examinations will now be to report on the 
achievement of each learner and not to stream or 
select pupils. There will be the introduction of 
oral-aural assessment in English and Maltese and 
all assessments will be recorded as levels of 
achievements.  
 
With immediate effect and coupled with this 
reform we have witnessed the launching of the 
National Policy and Strategy for the Attainment of 
Core Competences in the Primary Education 
which ensures that by the end of the primary 
cycle of compulsory educational experience in 
Malta, all learners would have mastered the 
required Core Competences in fulfilment of their 
potential. What is more at the moment a national 
strategy is being formulated to encompass all the 
necessary measures for quality education 
together with the necessary manpower needed to 
see it through. It is the aim of the government and 
educational leaders to have an educational 
system which brings absenteeism from school to 
a minimum so that, as much as possible, dropouts 
will be few and far between. 
 
The drive to upgrade schools both physically and 
academically has long been going on but with the 
setting up of Colleges this has been accentuated 
and we are seeing tangible results. Added to this, 
is the careful choice of personnel for leadership 
positions since this plays a major role in the 
proper management of the schools. 
 
 
2. Context 
 
The international context 
Under the leadership of the Permanent Secretary 
Dr. Christopher Bezzina who works closely with 
the Ministry of Education, Culture, Youth and 
Sport, there exist two Directorates - Directorate 
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for Educational Services under the Director 
General Ms. Micheline Sciberras and Directorate 
for Quality and Standards under the Director 
General Dr. Grace Grima. The two directorates are 
served by five Directors and ten College 
Principals. The latter head a network of primary 
and secondary schools. 
 
Education is compulsory between the ages of five 
and sixteen and in both State and Church schools 
it is free. The latter, apart from the subsidies which 
they receive from the government, usually ask for 
a donation from the parents to be able to run the 
schools. Independent and Private schools are at a 
fee. 
 
Preschool Education starts between the ages of 3 
and 5 and it is co-educational. Each primary 
school in Malta has a kindergarten centre usually 
attached to the school and on a full time basis 
provides educational activities aimed at 
developing the child’s language and 
communication skills as well as develop their 
social attitudes towards others in the classroom. 
 
It is worth noting as well that in certain schools 
Child Centres for children under the age of three 
are being opened where mothers can leave their 
children in the hands of well trained personnel till 
the mother can pick them up again later in the 
morning. These are also play centres for children. 
 
Primary Education starts between the ages of 5 
to 10+ and it is also co-educational. Classes start 
from Year 1 up to Year 6 and cannot host more 
than 30 pupils. Each class is usually taught by one 
teacher and special needs students in class are 
supported by a Learning Support Assistant-LSA. It 
is to be noted that where there is a LSA in class 
the class number cannot exceed 26 pupils. 
 
Secondary Education starts at ages usually 
between 11+ and 16. These classes are all single 
sex classes in State and Church schools. Students 
who sit for the 11+ exam go to Junior Lyceum 
schools- which are selective schools while the 
others go to Secondary schools.  All this will be 
changed in two years time when there will only be 
secondary schools hosting all students when the 
11+ examination will be abolished. 
 
Post Secondary Education is usually between 16 
and 18. Students either – after sitting for their ‘O’ 

levels join the Junior College, which falls under 
The University of Malta or else The Malta College 
of Arts, Science and Technology (MCAST). Tertiary 
Education is open to anyone obtaining the 
required grades after having attended Junior 
College or other Church or Private Sixth Form. The 
University of Malta offers a variety of courses 
leading to a recognised Masters or Doctorate. 
Church schools and Independent schools also 
form an integral part of education in Malta and 
are recognised as a valid educational contribution 
to the country. 
 
The local context: school governance 
The College Principal regularly meets the Council 
of Heads - all Heads of School within the College - 
once a month where an agenda is discussed and 
action taken upon. The College Principal is a very 
close link between the school and higher 
authorities.  Besides, every month all College 
Principals meet with both Director Generals and 
all five Directors to discuss strategies and a way 
forward in all areas that effect in one way or 
another the smooth running of the schools both 
at the physical and the academic level. 
 
What is more each school within every College 
has the support of various Assistant Directors, 
Service Managers and Educational Officers who 
work closely with the schools.  Other support 
services include that of the Precincts Officer, 
College Support Officer, Psycho-social Services, 
medical staff and customer care which also offers 
counselling where needed.  Where extensive 
maintenance or building works are needed, there 
exists the Foundation For Tomorrow Schools 
which takes care of any major structural works at 
school. 
 
The schools themselves have various support 
structures which are in place to help out in 
teaching and learning. Regular weekly meetings 
are in place among the Heads of School and the 
Assistant Heads in the School to monitor 
continuously what is happening at school level. 
The Senior Management Team is expected to be a 
point of reference to the teachers and act as 
mentor. This team also has the faculty of 
appraising professional and non-professional 
staff. In fact a system is in place for the Senior 
Management Team to visit classes and give all the 
help and advice necessary for academic 
achievement. All teachers have to fill in the 
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Performance Management Programme and this is 
monitored during the year either by an Assistant 
Head of School or by the Head of School. Teachers 
are encouraged to work as a team and various 
meetings are held in this regard. It has become 
part of the teachers’ job description to meet for 
one and a half hours each week in a team to 
discuss and plan strategic ways as to how 
teaching and learning can be more effective. Such 
sessions can also be used to develop one’s 
knowledge as a teacher through the input of 
external personnel from the Directorates. 
Teaching aids are continually being introduced in 
schools and each teacher has also been provided 
with a laptop to be used as a tool in the 
classroom. Various courses are being organised 
from time to time to keep teachers abreast with 
new teaching strategies and assist them to always 
be creative and make the classroom a hub of 
learning through innovative ways which captivate 
the students’ interests in an individual and 
collective way. 
 
 

3. School Leadership concepts and 
practices 
 
Conceptual framework 
The Education Act (Cap 327) Act No. XIII of 2006 
further set the scene for the devolution of 
authority through the system of networks. The 
Head of School is regarded as the Head of the 
institution embracing legal rights. Heads of 
School have authority given by law to be vision 
implementers, of course with the full cooperation 
of the management team and staff. They are 
expected to engage in open discussions and take 
the necessary actions as deemed fit by all.  Added 
to this, Heads of School have the faculty to handle 
school and public funds in accordance with 
standard procedures and financial regulations 
while at the same time have full autonomy as to 
how such funds may be spent. The school under 
the direction of the Head of School can also enter 
into contracts with outer agencies as well as hire 
the school premises to third parties wishing to 
make use of the school, especially during 
afternoon or evening time. Schools are adopting 
an open door policy in line with lifelong learning. 
The Senior Management Team also has the right 
to set up boards to recruit certain personnel 
especially when it comes to part-time clerks or 

part-time minor staff. The School Council which is 
made up of teachers and parents also has legal 
rights and thus authority to handle funds and 
organise activities as the Council deems fit to the 
benefit of the school. 
 
The focus on teaching and learning 
Teaching and learning is considered as the core of 
all that takes place at school. Empowerment and 
ownership through distributed leadership is basic 
to all educational success. Each school within a 
College is free to organise its own educational 
programmes in the light of the grand educational 
standards in the country. Heads of School are to 
see and make sure that teachers understand their 
role and the importance of their input in whatever 
takes place at school level. Teachers are asked to 
take a very proactive role in what goes on at 
school and to share good practice and ideas with 
the rest of the staff. “… innovation is the 
implementation of new ideas. Two important types 
of innovations are product innovation (new things) 
and process innovation (new ways of doing things). 
Innovation is the key to survival, growth, and 
performance.” (Lussier, 2003: 210). Various pockets 
of getting together as teams are taken advantage 
of; such as the one and a half hour sessions per 
week for every teacher at school, the once a term 
half day sessions for Staff Development Sessions 
and the once a term two hour Professional 
Development sessions. Besides, during the year, 
the staff can meet for a day to work on the School 
Development Plan for the coming year. 
 
Project work through team work is not new in our 
schools and in fact all schools seem to make good 
use of the expertise that exists at school level. 
Team teaching is also found in certain schools and 
the idea is catching on especially regarding mixed 
ability classes. Various meetings and conferences 
are organised for teachers throughout the year 
and in order to keep everyone up to date and in 
touch with today’s realities. Twelve hour in-service 
courses take place during the year where teachers 
from various colleges meet together to learn from 
each other and share their good practice. 
 
Parents are becoming very much part and parcel 
of schools. Practically all schools in Malta have 
some kind of active parent group which helps out 
in the different activities that take place at school 
level. What is more, others are called upon by the 
schools to offer their expertise where necessary. 



 

176 | Country Reports 

Leadership in Education 

There were instances where parents gave talks to 
fellow parents or even to school staff. It is left to 
the management of the school as to what level 
parents are to be involved in the schooling of 
their children. But all in all school-home links 
are very good. 
 
Tapping external institutions has also proved to 
be another beneficial source to the school. 
Schools work closely for instance with Local 
Councils and NGOs. The banking sector usually 
gives much needed support to the schools not 
only financially but also through the donation of 
educational material. 
 
Restructuring and re-culturing school 
organisations 
Different schools adopt different methods of 
distributed leadership. Practically all schools have 
teachers involved in one team or another. At 
times teachers group themselves through 
common topics of interest and then come up with 
projects which they develop with their students. 
At primary level teachers group themselves by 
year group while at secondary level teachers team 
up by subject. Both at primary and secondary 
level there is the subject coordinator who has a 
special role in seeing that team work is in fact 
adopted and working properly. When it comes to 
school evaluation of teaching strategies and 
policies adopted, the teachers work in different 
teams and tackle different issues. The Senior 
Management Team is always involved in some 
way or another with the different teams set up at 
school level and they serve as reference points if 
not endorsement of the various projects that crop 
up. “Traditional definitions focused on the 
administrative processes and functions… effective 
[head teachers], for example, are responsible for 
planning, organising, leading, and controlling… 
Gradually, lists of tasks and roles have given way to 
lists of competencies and proficiencies.” 
(Sergiovanni, 2006: 24). The Heads of School and 
the Assistant Heads of School often form part of a 
team, either within the school or across their 
particular College schools. Focus groups are also 
set up to deal with issues or activities to raise the 
standards and project the right ethos of their 
school. Leadership is also handed down to the 
students through the Student’s Council.  They too 
are given a voice. “The key to collaboration within a 
learning organisation is to promote norms of both 

collaboration and continuous improvement while 
respecting the individuality of pupils and teachers.” 
(Stoll, L. & Fink, D. 2003: 151). We have witnessed 
many a good idea being forwarded by the 
students themselves in order to better themselves 
or the environment they live in. 
 
Schools also make it a point to adopt and 
introduce school policies and procedures after 
careful consideration and as wide a consultation 
as possible with staff, students and parents alike. 
Once the policies are adopted by all, then the 
values which are held dear by the school will be 
on the road to success because they would have 
been owned by all. 
 
School evaluation, classroom evaluation and self- 
evaluation can be witnessed in certain schools. 
Unfortunately not all teachers see the great 
benefits of such evaluations and thus the practice 
is still being accepted slowly, although I would say 
surely.  Many fear criticism because they think that 
exposing weaknesses show that they are not 
professional.  On the contrary those who 
welcomed objective criticism felt that they had 
become better teachers and better 
administrators. 
 
Establishing and negotiating the direction 
of school development 
School leaders are autonomous when it comes to 
taking various decisions regarding direction of 
school development. Yet, they are very responsive 
and attentive to directions given by the Ministry 
of Education or by the Directorates. At the same 
time they are more than aware that they are given 
the empowerment to be proactive and respond to 
the constant and different demands on their 
school in a bid to raise standards in education. In 
line with the College vision of State Schools, the 
Heads of School are expected to meet on a 
regular basis with the College Principal to keep 
constantly adjourned with the current 
educational reforms taking place and hence have 
a clearer vision for their schools. Since the College 
system has been put in place various meetings are 
held among the Senior Management Teams of 
schools to come up with ideas and set direction 
after consultation with staff. 
 
Networking takes place on a number of different 
levels and among various leaders. The aim is 
always to share ideas, good practice and learn 
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from each other. Teachers from different schools 
within the College meet to build up projects 
together, visit each others’ schools, exchange 
expertise and involve students in joint activities to 
further develop the College feel. 
 
Each school has set meetings for Professional 
Development and school matters to raise 
standards. The Assistant Heads of School in 
particular are encouraged to carry the vision and 
liaison with teachers and other staff. The School 
Council which is formed of parents and teachers 
alike many a time serve as a tangible sounding 
board to the needs and educational direction the 
schools need to set in motion. Various healthy 
discussions are carried out among the interested 
parties and understandings and expectations are 
taken on board. 
 
Heads of School together with their Senior 
Management Teams and the staff are expected to 
keep up to date with current educational issues as 
well as come up with ideas and initiatives that 
motivate and widen the students’ vistas.  The 
School’s Development Plan plays a major role in 
helping the Head of School give direction as to 
what is expected of the school from within and 
the outer community as well. Documents have 
been at hand re School Development Planning 
which presents a structure for teachers to come 
together and plan the school’s way forward. Many 
of the expectations find themselves entrenched in 
this document and will form part of the year’s 
plan of action. 
 
Teachers in particular are encouraged to work in 
teams and contribute to the overall vision of the 
school. The College Principal is also duty bound to 
see that clear direction is given at all times and 
help out where necessary. 
 
Financially, schools are supported by the Central 
Government but school leaders are free to 
organise activities or enter into contracts with 
entities which provide financial help to their 
schools. Although curricular subjects are centrally 
set and decided upon by the Education 
authorities, schools can still choose to buy certain 
books according to the needs of their particular 
school to match and upgrade student standards. 
The leaders’ role is becoming more and more an 
active role where they are constantly feeling the 
pulse, giving advice as necessary and alerting the 

authorities about the needs that one has to see to 
in order to be always ahead of the times so as to 
give optimum service to all students. 
To this effect in-service training can be organised 
by the school leaders who wish to address 
particular issues pertaining to their schools in line 
with the philosophy of lifelong learning and 
holistic education which is very much advocated 
in all schools. 
 
System leadership and cooperation in 
networks 
School leaders are in constant networking with 
outside agencies especially when it comes to 
psycho-social services as well as to medical 
attention. Much cooperation goes on and in fact 
the service does bear fruit to the benefit of all but 
especially the students. 
 
There exists a healthy relationship with the local 
and the wider community, since both are very 
supportive of the school and the various 
educational and cultural activities that the school 
organises. On the other hand schools do their 
best to maintain this healthy relationship since 
both are complementary to each other. Schools 
are more often than not used by the local and 
wider community especially in the evenings when 
there is no school, yet many schools offer their 
premises even in the mornings as long as there 
are no disruptions to schooling.  Sponsorships are 
also on board to schools from the local and wider 
community especially where literacy is involved. 
 
Schools also enter into partnerships with the 
wider community for placements of students. This 
is for a short period of time to help students 
acquire skills which are difficult to develop at 
school especially when it comes to industrial 
fields.  Most entities are ready to offer hands on 
experiences to students. Voluntary organisations 
also network with schools and are more than 
ready to give talks to students and parents alike. 
 
Examples of good practice / success stories 
One of the best examples to illustrate successful 
leadership is the on-going meetings at Educators 
Leaders Council (ELC) meetings. These are open 
discussion meetings where the top hierarchy of 
educators meet to discuss and draw up strategies. 
During these meetings there are always present 
the Director Generals,  
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Directors and College Principals. Many a time they 
form themselves into small teams to work on a 
particular area. Finally, and after much discussion, 
a comprehensive strategy which would have had 
the approval of all is presented at Ministerial level. 
Added to this, one may also mention the Council 
of Heads meetings held every month with the 
College Principal. Much discussion goes on during 
such meetings and the sharing of ideas as well as 
suggestions to better the educational set up at 
schools. Such meetings are helping leaders to be 
proactive and give professional input into the 
system. 
 
 
4. Recruiting and educating school 
leaders 
 
Recruitment and retention of leaders 
The recruiting process has long moved away from 
the promotion of people according to years in 
service because this has rendered a disservice to 
the system in that unfortunately, people were 
being promoted not on the merit of their 
capabilities but because the number of years in 
service dictated so. A good teacher does not 
necessarily mean an effective leader. Nowadays 
headship posts have to be applied for and a 
rigorous interview is set in motion. Heads of 
School are employed by the government after a 
call for applications. (Please see appendix C). 
Persons applying to the post must have a proven 
record of achievement, be proactive and have the 
necessary skills to handle the new job. They also 
need to embrace accountability and be loyal to 
both superiors and the post they have applied for. 
It is only through the choice of the best leaders 
possible that one can put education on a sound 
footing. A leader has to have good 
communicative skills, is a good listener, able to 
delegate and share leadership as well as believes 
in empowering those around him/her without 
fear of losing his /her position or authority. 
Anyone aspiring to be a Head of School must 
have undergone a Diploma in Educational 
Administration and Management. This is not 
sponsored but paid out of the applicant’s pockets. 
Heads of School are expected to always empower 
their staff and offer all opportunities for 
improvement. The Head of School is also 

expected to invest in the Assistant Heads under 
his/her care and make sure that throughout their 
four years of assistant headship they would have 
gained experience in every area of administration 
as well as been an on-going inspiration to the staff 
under their charge. Heads of School are always 
encouraged to further their studies and invest in 
knowledge through the different courses that are 
advertised from time to time. They are also always 
granted leave with pay to attend such courses. 
 
Attractiveness of school leadership 
Applying for a headship position in a school is not 
regarded as carrying a high social status although 
Heads of School are respected for their position. 
But many apply because they feel the need to 
share their knowledge of management and also 
feel that they can make a difference at the said 
school. The daily schedule for a Head of School is 
becoming too loaded and this is discouraging 
many to apply for the job.  What is more, 
unfortunately, the salaries do not match the 
responsibilities held by the post and we are 
finding ourselves in a position where we are 
losing potentially very good leaders because of 
pay attraction in other jobs. A teacher’s pay on 
maximum scale this year (2009) is approximately 
Euro 19,839 per annum while that of a Head of 
School on maximum scale this year (2009) is 
approximately that of Euro 22,867 per annum. 
This means that the Head of School who is 
responsible for a whole school, with a staff list 
sometimes topping 120 or even more, only gets 
Euro 3028 more than a teacher. This effectively 
translates into a percentage rise of just 15.5% than 
that of a teacher who is practically only 
responsible for his/her own classroom. 
 
National structures of pre-service, 
induction and in-service education of 
school leaders 
Basically it is the responsibility of the University of 
Malta to see that student teachers are given all 
the training and skills necessary to manage 
classrooms and motivate the students through a 
diversity of teaching strategies according to the 
different abilities in each class. It is also the 
responsibility of the University of Malta to work 
hand in hand with the Directorate for Quality and 
Standards to be able to fully understand the 
realities that schools are facing and equip the 
student teachers with the necessary tools for 
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today’s classroom needs.  Realities in the 
classroom are fast changing and the needs are 
different from what we have been experiencing 
for the past years. Teachers need to be computer 
literate, able to teach mixed ability classes, be 
aware of the social and emotional problems some 
students come to school with, able to 
communicate effectively with parents who 
perhaps, due to their career, or home situation, 
are unable to give the right support to their 
children, realise diversity in students and be 
innovative and creative in a world which is 
continually changing and offering different 
challenging environments to our students. 
 
Continuous teacher training on a national level is 
taken on by the Directorate for Quality and 
Standards which organises the in-service courses 
for teachers and exposes the teachers from time 
to time to other courses in Malta or abroad to 
further their knowledge. At the moment all 
primary school teachers are undergoing a com-
prehensive six week in-service course through 
which they are being exposed to effective 
teaching strategies. Besides, Heads of School and 
now the College Principals are expected to come 
up with ideas and new ways through which the 
teachers can be encouraged to develop into 
better professionals. 
 
At university level before the students graduate as 
teachers they are exposed to a broad range of 
experience both at theory level and hands on 
experiences in schools. Usually during the first 
year at university the students visit the schools as 
observers of the system and they have a full year 
of tutorials about teaching in general and the 
different strategies and rational behind the 
systems used. During the next three years at 
university they will have a six-week teaching 
practice period at a school every year. Once the 
teacher is in service, all newly appointed teachers 
need to attend an induction course about the 
system, they are monitored during the year by the 
Head of School or Assistant Head of school, given 
confirmation of appointment after the first year 
and expected to attend compulsory in-service 
courses. Fortunately enough most teachers also 
attend voluntary courses which are usually held in 
summer. 
 

Coaching and other forms of support 
Regular in- service courses are in place to further 
help the teacher upgrade his/her knowledge to 
better serve the students entrusted to him/her. 
What is more, the Directorate always brings any 
courses, seminars or talks to the knowledge of 
teachers who are interested in furthering their 
educational know-how. In fact teachers are given 
permission to attend such courses even during 
the year and the Directorate is duty bound to 
offer all the support even through replacement 
personnel for the duration of the course. 
Education Officers in the subject area or general 
areas – both at secondary and primary level – are 
in contact with schools and they give all the help 
and advice necessary.  They also visit schools and 
watch the delivery of lessons. Heads of School as 
well as Assistant Heads of School also monitor 
what goes on in the classroom. When it comes to 
the Senior Management Team they are constantly 
being informed by the Directorate as well as the 
College Principal about the various initiatives that 
are put in place from time to time and many a 
time they are called to attend seminars to further 
their knowledge of the system, engage in 
discussions with Directors and update themselves 
re new practices. They are also constantly 
encouraged to voice their concerns during the 
Council of Heads – which concerns will be put 
forward by the College Principal during the 
Educational Leadership Council. 
 
 
5. To sum up: challenges, areas of 
innovation and underlying 
evidence 
 
The College system is a major innovation that has 
happened over the last year. It has drawn schools 
together and given a breadth of fresh air where it 
came to empowerment of all staff. It is also worth 
noting the openness and support that the Heads 
of School feel during the Council of Heads which 
is resulting in more enthusiasm and an air of 
collegiality. The sharing of resources both human 
and academic is bearing fruition. Colleges are 
taking it upon themselves to collaborate more 
and involve the schools in projects both within 
the same College as well as with other Colleges. 
More schools are also being refurbished and 
upgraded to meet the demands of today. More 
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investment is being made in human resources to 
support the schools and give all the necessary 
help to every student no matter the need. 
 
The Permanent Secretary and both Director 
Generals are very close to the College Principals.  
A monthly meeting is held among the ten College 
Principals and the five Directors headed by both 
Director Generals. What is more when it comes to 
the development of an educational strategic plan 
for the country, this is developed in consultation 
and active participation of the whole Educational 
Leadership Council. Monthly meetings are also 
held with the Heads of School and they are also 
given all the empowerment to share in the 
decision making processes. The Ministry of Edu-
cation is also supportive of our decision making 
and our views are given a lot of weight before 
decisions are taken and implemented. 
 
The major challenge that school leaders face 
today is the fact that while on the one hand they 
wish to manage the school through distributed 
leadership, have time to monitor what is going on 
in the classes, upgrade the physical environment 
of the school, engage in discussions with all staff 
and stakeholders re better strategies for the 
school’s overall improvement; on the other hand, 
time is very limited and they find themselves 
doing odd jobs and attending to demands from 
parents or dealing with behavioural problems at 
school. Nevertheless, school leadership is certainly 
heading more and more towards a distributed 
kind of leadership in an atmosphere of trust, 
respect towards each other while accepting 
diversity, various levels of support and the active 
engagement in decision making at all levels. 
 
Leaders in our country are becoming more and 
more aware that there are other realities which 
need attending to. In fact in-depth discussion of 
educational issues are very often carried out with 
the sole intention of coming up with new ideas as 
to how one can develop the person as a whole 
while providing all opportunities for improvement 
and learning. 
 

The media, for instance, is an important medium 
to tap carefully and fully because it offers an 
important platform through which much 
educational analysis can be brought to public 
scrutiny. This will in turn generate the much 
needed discussion which will result in educational 
reflection and help educators establish policies 
while taking the necessary decisions to improve 
education for all and offer a bright future to the 
young generation. 
 
Leaders are also becoming conscious of the 
importance that external audits need to be part 
and parcel of the school’s strategy to improve and 
raise standards. Leadership is certainly taking a 
new direction at all levels. 
 
We firmly believe that the road of distributed 
leadership which we have adopted will give 
positive results. Much discussion is being held 
before decisions are taken and the input of 
Directors and College Principals, who in turn voice 
the concerns of Heads of Schools and teachers, is 
being taken seriously on board. Empowerment 
and ownership are being advocated at all levels. 
 
A better atmosphere of openness between 
students and teachers is slowly but certainly 
helping in setting the scene for more student 
interaction which will help them learn how to 
learn, ask questions, discuss and solve problems. 
Classes need to be a place where effective 
experimentation takes place leading to proper 
learning of concepts through thorough 
questioning techniques which empower the 
student for life. 
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Appendix 
 
Legal situation 
• http://www.gov.mt/frame.asp?l=1&url=http://www.education.gov.mt/resources/edu_act.ht

m 
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